The lessons in this Curriculum Guide use objects from the Exhibition, Torn in Two: 150th
Anniversary of the Civil War. We recognize that while this topic is not formally studied in
Grades K through 4, many important topics included in the exhibit are relevant to students
in these grades. Specifically, we have drawn from the exhibit items and created lessons on
the following topics: GEOGRAPHY, BIOGRAPHY, SLAVERY, and MASSACHUSSETTS
HISTORY.
We have thought a great deal about the important skills and ideas that students learn in the
first years of school and know how valuable it is to set a foundation and hope that these
lessons will enable you to explore concepts such as CHOICE and PERSPECTIVE, as well as
the different ways to TELL A STORY. There is also overlap among both topics and ideas as
well as many enrichment opportunities built into these lessons.
Each lesson may be used independently or in combination with other portions of these
materials. All of these materials are also on our website, http://leventhalmap.org.
TABLE OF CONTENTS:
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EACH LESSON CONTAINS:





Overview sheet, including identified Massachusetts History and Social Studies
Curriculum Frameworks, as well as Common Core Standards.
Teacher Sheets that include a detailed procedure, assessment criteria and
enrichment activities
Student Sheets
Hardcopies and links to Supporting Materials

We are available to answer questions and provide FREE and ONGOING support for teachers.
Please contact the Norman B. Leventhal Map & Education Center at the Boston Public
Library, info@leventhalmap.org.

Essential Question
How did the United States expand physically in its first decades?
Objectives
Students will ‘compile’ a map of the US according to the date states entered the union.
Students will color outline sections based on historic periods, e.g. the Original 13 colonies, before
the Civil War, after the Civil War.
Common Core Standards
Grade 2: Speaking and Listening, 2 - Comprehension and Collaboration
Recount or describe key ideas or details from a text read aloud or information presented orally or
through other media.
Grade 4: Reading Standards for Informational Text, 7 - Integration of Knowledge and Ideas
Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs,
diagrams, time lines, animations, or interactive elements on Web pages) and explain how the
information contributes to an understanding of the text of which it appears.
Grade 4: Writing Standards, 8 - Researches to Build and Present Knowledge
Recall relevant information from experiences or gather relevant information from print and
digital sources; take notes and categorize information, and provide a list of sources.
Massachusetts Curriculum Standards
Grade 2: History and Geography
Describe how maps depict geographical information in different ways.
Read maps and follow narrative accounts using them.
Grade 4: History and Geography
Use map skills to determine absolute location.

The goal of the lesson is to provide students with a basic understanding of the physical
expansion of the United States during its first decades. Specifically, which states entered the
country at what point and which had slaves and which did not? It is also important that
students be able to identify those states that seceded from the Union at the start of the Civil
War.
Procedure
1. Provide students with the outline map of the United States and the list of dates of
entrance to the Union. Students may do this work independently or as a group.
2. Provide students with Student Sheet and have them complete Part I, either in class
or for homework. Have them share their maps.
3. If you are teaching slavery to your students, you may want to complete Lessons 3
and 4 in this Curriculum Guide prior to completing Part II of this lesson. Provide
Students with the List of Slave States and the List of Order of Secession from the
Union Sheets and have them complete Part II.
4. Discuss their results.
Time Allocation:

Part I: 20 Minutes

Part II: 10-15 minutes

Materials Needed
5 Colored markers
Outline Map of United States with States unlabeled
List of States by dates of entry to the United States
http://en.wikipedia.org/wiki/List_of_U.S._states_by_date_of_statehood
Map of slave States, 1860
http://en.wikipedia.org/wiki/File:US_SlaveFree1861.gif
Order of States' secession from the Union
http://americanhistory.about.com/od/civilwarmenu/a/secession_order.htm
Assessment Criteria
Did students ‘compile’ a map of US according to the date states entered the union?
Did students color outline sections based on historic periods, e.g. the Original 13 colonies,
before the Civil War, after the Civil War?
Did students identify the states that had slaves and of those, the ones that seceded in the
Civil War?
Enrichment Activities
1. Have students look at a different model of the nation’s growth, Uncle Sam’s Family
Tree, https://collections.leventhalmap.org/search/commonwealth:3f463673h.
Have them complete their own family history or a class history using this type of
image.
2. Have students show the growth of the country on a timeline, including important
events such as the Civil War

Our country has grown in size since it began over 235 years ago. And for a few years in the
1860s, it looked like it might break apart! In this lesson, you will learn how the country
grew.
Part I
1. Using the Outline Map and list your teacher gives you, fill in each state and note the
date it became part of the country.
2. Outline the original 13 colonies in one color.
3. Outline all of those states that were part of the country before the Civil War, 1861, in
another color.
4. Outline all of those states that joined the country after the Civil War in a third color
Part II
1. 15 States had slaves. Use the information your teacher gives you to mark those
states that had slaves before 1861.
2. 11 states that had slaves left the country in 1860 and 1861. Use a fifth marker and
color in those states.
3. Where are the four slave states that stayed part of the country? Why do you think
they didn’t leave?

Outline map of the United States

List of States by dates of entry the United States
Number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36

State
Delaware
Pennsylvania
New Jersey
Georgia
Connecticut
Massachusetts
Maryland
South Carolina
New Hampshire
Virginia
New York
North Carolina
Rhode Island
Vermont
Kentucky
Tennessee
Ohio
Louisiana
Indiana
Mississippi
Illinois
Alabama
Maine
Missouri
Arkansas
Michigan
Florida
Texas
Iowa
Wisconsin
California
Minnesota
Oregon
Kansas
West Virginia
Nevada

Admission
December 7, 1787
December 12, 1787
December 18, 1787
January 2, 1788
January 9, 1788
February 6, 1788
April 28, 1788
May 23, 1788
June 21, 1788
June 25, 1788
July 26, 1788
November 21, 1789
May 29, 1790
March 4, 1791
June 1, 1792
June 1, 1796
March 1, 1803
April 30, 1812
December 11, 1816
December 10, 1817
December 3, 1818
December 14, 1819
March 19, 1820
August 10, 1821
June 15, 1836
January 26, 1837
March 3, 1845
December 29, 1845
December 28, 1846
May 29, 1848
September 9, 1850
May 11, 1858
February 14, 1859
January 29, 1861
June 20, 1863
October 31, 1864

37
38
39
40
41
42
43
44
45
46
47
48
49
50

Nebraska
Colorado
North Dakota
South Dakota
Montana
Washington
Idaho
Wyoming
Utah
Oklahoma
New Mexico
Arizona
Alaska
Hawaii

March 1, 1867
August 1, 1876
November 2, 1889
November 2, 1889
November 8, 1889
November 11, 1889
July 3, 1890
July 10, 1890
January 4, 1896
November 16, 1907
January 6, 1912
February 14, 1912
January 3, 1959
August 21, 1959

Map of slave States, 1860

Order of States’ secession from the Union

State

Date of Secession

South Carolina

December 20, 1860

Mississippi

January 9, 1861

Florida

January 10, 1861

Alabama

January 11, 1861

Georgia

January 19, 1861

Louisiana

January 26, 1861

Texas

February 1, 1861

Virginia

April 17, 1861

Arkansas

May 6, 1861

North Carolina

May 20, 1861

Tennessee

June 8, 1861

Essential Question
How were the North and South different yet connected geographically and economically?
Objectives
Student will learn about the geography and resulting economy of the North.
Student will learn about the geography and resulting economy of the South.
Students will learn about the differences and connections between the North and South.
Common Core Standards:
Grade 2: Reading Standards for informational text, 7 - Integration of Knowledge and Ideas
Explain how specific images are (e.g. a diagram showing how a machine works) contribute to
clarify a text.
Grade 2: Speaking and Listening, 2 - Comprehension and Collaboration
Recount or describe key ideas or details from a text read aloud information presented orally or
through other media.
Grade 4: Writing Standards, 8 - Research to build and present knowledge
Recall relevant information from experiences or gather from print and digital sources: take notes
and categorize information and provide a list of sources.
Massachusetts Curriculum Standards
Grade 1: Economics
Examples of products people buy and use, services they do for each other and choices the make.
Grade 2: History and Geography
Describe how maps depict geographical information in different ways.
Read maps and follow narrative accounts using them.
Economics
Examples of producers and consumers, buyers and sellers, goods and services.
Grade 3: Specialized jobs, barter and money in an economy.
Grade4: History and Geography
Use map to determine absolute location.
Economics
Natural resources in the United States, including limited and unlimited resources.
Impact of buyers and sellers on the price of goods and services on markets.

The climate and topography of the North and South led to important differences from the
beginning stages of our nation’s founding. The types of crops and economy resulted in part
from these geographic differences. As different as the regions were though, they were also
connected. Raw materials from the South provided the supplies for the growing
manufacturing of the factories of the North. Planters in the South often purchased items
manufactured in the North.
Procedure
1. If students have done Lesson 1, have them use their maps. Otherwise, provide them
with a map of the United States showing the states prior to 1861.
2. Introduce and review the concepts of crops and raw materials, emphasizing the stages
of growth.
3. Have them complete Part I of the Student Sheet and review their results.
4. Show them the Climate Map. Have them predict what types of crops they might expect
to see in which areas. Then show them the Crop Map and have them complete Part II of
the Student Sheet. You may do this as a class, as a homework assignment or in small
groups.
5. Review their results. In addition to farming, what other work became important in each
part of the country? Discuss how the different parts of the country might help one
another, i.e. what might they get from one another?
6. Have students add these items to the CONNECTIONS section of their Regional Economic
Chart.
Time Allocation:

Part I: 10 minutes

Part II: 20 minutes

Materials Needed
Regional Economic Chart
Map of United States prior 1861
https://collections.leventhalmap.org/search/commonwealth:q524n2439
Crop Map United States 1860
Climate Map
http://www.eduplace.com/ss/maps/pdf/usclim.pdf
Assessment Criteria
Did students learn about the geography and resulting economy of the North?
Did students learn about the geography and resulting economy of the South?
Did students learn about the differences and connections between the North and South?
Enrichment Activities
1. Imagine a meeting of farmers from the thirteen colonies. What topics might they
discuss? What common concerns might they have? What differences would they have?
2. Have Students look at, the Map of Lowell,
https://collections.leventhalmap.org/search/commonwealth:wd3761962

How were the factories in this town connected to the farmlands in the South?

Farming was very important in the early years of our country. Different weather and types
of soil led to different crops growing in different parts of the country.
Part I: The Cycle of a Crop
There are 5 steps to growing crops. Using the Circle Diagram below put them in the order
you think they would go best. [We’ll need a basic circular diagram here with five lines for
writing]
Prepare the Soil Planting the Seeds
Selling the Crops
Buying More Seeds
Harvesting the Crop

1.
_____________________________

5.
2.

4.

3.

What problem might happen at any of the 5 steps? What could a farmer do?

Part II
1. The land and weather was very different in parts of the country. Look at the two maps
your teacher has given you.
On the Regional Economic Chart, list the Crops you would find in the New England States,
the Mid-Atlantic States and the Southern States
2. Do you think it was good or bad for the colonies that different things grew in different
parts of the country?
3. The chart lists the difference among the different parts of the country. But how could
they also help one another? How might they also be connected?

Regional Economic Chart

NEW ENGLAND

CROPS

INDUSTRY

CONNECTIONS

MID-ATLANTIC

SOUTH

Map of the United States prior to 1861

Crop Map United States 1860

Climate Map

Essential Question
What role did choice play in the lives of slaves?
Objectives
Students will note the role of choice in their own lives.
Students will see the limited amount of choice that slaves had.
Students will see the connections between choice and freedom for slaves.
Common Core Standards
Grade 2: Reading Standard for informational text, 1 - Key ideas and details
Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details in a text.
Grade 2: Writing Standards, 3 - Text types and purposes.
Write narratives in which they recount a well-elaborated event or short sequence of events,
include details to describe actions, thoughts, and feelings, use temporal words to signal event
order, and provide a sense of closure.
Grade 3: Speaking and Listening, 3 - Comprehension and Collaboration
Ask and answer questions about information from a speaker, offering appropriate elaboration and
detail.
Massachusetts Curriculum Standards
Pre-K/K: Civics and Government: Concepts of fairness, justice, and rules.
Grade 1: Civics and Government: United States Leaders, Symbols, Events and Holidays.
Grade 2: Civics and Government: Rights and responsibilities of citizens and leaders.
Grade 3: Civics and Government: Importance of community to have government.
Grade 4: Civics and government: Rights and responsibility of citizenship.

Understanding the slave experience can be quite difficult for younger children. It is not
necessary to note the more brutal elements for students to learn about this part of our
nation’s past. Our approach is to access understanding through the concept of choice by
starting with the student’s own life. This lesson is a template that you may expand or adapt
to your students’ needs and interests. The questions included are just a starting point.
Procedure
1. Use the Chart and have the students fill in the Column headed ME first. Have them
answer YES or NO to each of the questions you ask.
Explain that the questions may seem very obvious or simple. Be sure to emphasize the
language of the questions.
2. Then fill in the Chart together for Amos, a 9 year old slave living in South Carolina in
1860.
3. Then fill in the Chart together for Mrs. Jones, the wife of the owner of Amos. You might
need to review what it meant to be owned, that a slave was someone’s property and
could be bought and sold.
4. As you discuss the results, notice how many Yesses and Nos appear in each column.
How many choices does each person have in his or her life?
5. Be sure to explain that even though Amos has no official choices, many slaves still broke
the rules and learned to read. Likewise although marriage was illegal, many did so
according to their own traditions. Also be sure to let the students know that even
though the owner’s wife had a lot of privileges, she was not allowed to own property or
vote and probably did not go to school.
6. You may also want to have a discussion about rules. Is it ever OK to break a rule? Under
what circumstances do we break rules? For example, and thinking about Lesson 5, it
was a rule to return a runaway slave.
Time Allocation:

15 minutes

Materials Needed

Blank Paper and Pencil

Assessment Criteria
Did students appreciate the role of choice in their own lives?
Did students see the limited amount of choice that slaves had?
Did students see the connections between choice and freedom for slaves?
Enrichment Activities
Incorporate Identities from Civil War Exhibition, located at
https://collections.leventhalmap.org/exhibits/15 and see how they might respond to these
questions.

What does it mean to be free? What choices do you get to make in your life? What happens
to people who do not get to make choices?
Assignment
You will be making a chart and answering the same questions for different people.
1. Draw three columns and label one column ME, another column Amos and the third
column Mrs. Jones
2. Number 1 through 6 on the left side of the page.
3. Answer the following questions YES or NO under the column ME as you would answer
for yourself:
Do you go to school?
Do you live with your family?
Are you allowed to read?
When you grow up, could you be President of the United States?
When you grow up, will you be allowed to get married?
When you grow up, will you buy a house?
4. Now, along with your teacher, fill in these questions for Amos, a 9 year old slave living in
South Carolina in 1860.
5. Finally, answer these questions as Mrs. Jones, the wife of Amos’ owner.

Answer Chart

ME
1.

2.

3.

4.

5.

6.

AMOS

MRS. JONES

Essential Question
What were the basic features of the slave economy of the South?
Objectives
Students will learn about the geographic elements of the Slave South.
Students will learn about the diversity of the slave economy.
Students will learn about the diversity of slave distribution and ownership.
Common Core Standards
Grade 2: Writing Standards, 8 - Production and Distribution of Writing
Recall information from experiences or gather information from provided sources to answer a question.
Grade 3: Speaking and Listening, 3 - Comprehension and Collaboration
Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.
Grade 5: Reading Standards for informational text, 7 - Integration of Knowledge and Ideas
Draw on information from multiple print or digital sources, demonstrating the ability to locate and answer
to a question quickly or to solve a problem efficiently.
Massachusetts Curriculum Standards
Grade 3: History and Geography
Visual Sources such as photographs that accompany historical narratives.
Differences between historical map and contemporary map.
Grade 4: History and Geography
Use a map to determine location.
Economics
Natural resources, limited and unlimited resources, interactions of buyers and sellers and prices of goods
and services in markets.

At its core, slavery was an economic system. Closer inspection reveals it to be one of
enormous inequity, with a surprisingly small percentage of Southerners owning the
majority of slaves and controlling affairs well beyond their numbers.
Procedure
1. Show students the picture of the Slaves on Hilton Head Island. Have them complete Part
I of the Student Sheet and discuss their results.
2. Discuss the nature of the geography and climate of the South using the Antebellum Crop
Map noting that the farming was very labor intensive. It required a lot of people. Have
them complete Part II of the Student Sheet.
3. Discuss their results. Based on the location of the crops, where might they expect to
find the most slaves? Now look at the information on the Slave Data Chart. Is this
where the most slaves are? Explain that you might need more information to answer
this question and show the students the Slave Distribution Map. This is a complex map.
Ask the students what they notice. What do they think the areas of dark and light might
be showing? Why would it be important to show these differences visually?
4. You may complete Part III of the Student Sheet as a class or in small groups. Discuss
their results, emphasizing the uneven distribution of slaves throughout the South.
5. To make this point further, show them the Slave Owners Chart and have them complete
the questions in Part IV. Again, you might want to do this as a class, exploring the
concept of majority rules and question how the minority, i.e. the slave holders, might
have had so much influence.
Time Allocation:
Part I: 10 minutes
Part II 10 minutes
Part III: 20 Minutes
Part IV: 10 minutes
Materials Needed
Antebellum Crop Map
Slave Ownership Chart
Slave Data Chart
Slave Distribution Map
https://collections.leventhalmap.org/search/commonwealth:w9505r836
Photograph of Slaves Picking Cotton on Hilton Head
http://www.flickr.com/photos/59843331@N03/5468267625/
Assessment Criteria
Did students learn about the geographic elements of the Slave South?
Did students learn about the diversity of the slave economy?
Did students learn about the diversity of slave distribution and ownership?

Enrichment Activities
1. Look at the Slave Data Chart. Have Students create Pie Charts or Bar Graphs to present
this information in a graphic form.
2. Have the Students Use the materials in this lesson to make a case for the Abolition of
Slavery.
3. Have Students look at the Map of Lowell,
https://collections.leventhalmap.org/search/commonwealth:wd3761962
How were the factories in this town connected to the farmlands in the South?

Slaves worked on farms in the South for years. They were forced to work long hours and
had few choices in their day-to-day lives.
Part I
Look at the photograph your teacher shows you and answer the following questions:
1. Describe the people in the picture. List all of the details you see.

2. Select one of the people and imagine what he or she might be thinking.

3. In those days, it took a long time to take a picture. What directions might the
photographer have given the people in the picture?

4. Pictures capture a single moment. What might the people in the photograph have been
doing 5 minutes before the picture was taken? 5 minutes after?

Part II
Using the crop map your teacher gives you, please answer the following questions:
1. What crops are grown in the Southern States?

2. Why do you think the same crops are not grown everywhere?

3. Slaves worked on farms that grew cotton, rice, sugar, and tobacco. Do you think slaves
worked on farms that grew other things too?

Part III
Use the Map your teacher has given you and answer the following questions:
1. What is the title and date of this map?

2. Find the “Scale of Shade.” What information does this give you?

3. Where are the darkest areas on the map? Why do you think the most slaves lived in
those places?

4. How did the mapmaker get the information for this map? Use the box in the bottom
center portion to answer the following questions:
a. What is a census?
b. What year was the census taken?
c. How many states’ populations are listed here?
d. What information is included?

5. Look at the Key. Was slavery important everywhere in the South?

6. Find the Mississippi River on the map. Are the areas around it dark or light? Why do
you think it was this way? Why were rivers important in the South at this time? Why
was the Mississippi River important?

7. This map was sold for a special reason? Can you find this reason on the map?

Part IV
Look at the Slave Owner Chart and answer the following questions:
1. There were a total of 6, 184, 477 white people who lived in the South in Slave States in
1850 and about 3 million slaves. Of those, how many owned slaves?

2. Were slave owners the MAJORITY or the MINORITY in the South?

3.

Why do you think the slave owners had so much influence?

Antebellum Crop Map

Slave Data Chart (based on 1850 Census Data)
Slave States

Population

Slaves

Slave
Holders

Free
Blacks

Slaves as % of population

Delaware

91,532

2,290

809

2.5

Maryland

583,034

90,368

16,040

15.5

Virginia

1,421,661

472,528

55,063

33

North Carolina 869,039

288,548

28,302

33

South Carolina 668,507

384,984

25,596

57.6

Georgia

906,165

381,682

38,456

42

Florida

87,445

39,310

3,520

45

Alabama

771,623

342,844

29,295

44.4

Mississippi

606,526

309,878

23,116

51

Louisiana

517,762

244,809

20,670

47

Texas

212,592

58,161

7,747

27.3

Arkansas

209,897

47,100

5,997

22.4

Tennessee

1,002,717

239,459

33,864

23.9

Kentucky

982,405

210,981

38,385

21.5

Missouri

68,2044

87,422

19,185

12.8

Slave Owner Chart (based on 1850 census data)

Number of Slaves Owned
1

Number of Slave Owners
68,820

between 1-5

105, 683

between 5-10

80,765

between 10-20

54,595

between 20-50

29,733

between 50-100

6,196

between 100-200

1479

between 200-300

187

between 300-500

56

between 500-1000

9

more than 1000

2

Slave Distribution Map
To look at this map more closely, you may want to go on line to
https://collections.leventhalmap.org/search/commonwealth:w9505r836

Slaves Picking Cotton

Essential Question
How did contemporaries fight against slavery?
Objectives
Student will learn about the efforts of the Underground Railroad.
Students will learn about anti-slavery activity in New England.
Students will learn the story of one run away slave.
Common Core Standards
Grade 2: Writing Standards, 8 - Research to Build and Present Knowledge
Recall information from experiences or gather information from provided sources to answer a
question.
Grade 3: Reading Standards for Informational Text, 7 - Integration of Knowledge and Ideas
Use information gained from illustrations (e.g., maps, photographs) and the words in the text to
demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
Grade 3: Speaking and Listening, 3 - Comprehension and Collaboration
Ask and answer questions about what a speaker says in order to clarify comprehension, gather
additional information, or deepen understanding of a topic or issue.
Massachusetts Curriculum Standards
Grade 1: Civics and Government: Examples of courage.
Grade 2: History and Geography:
Describe how maps depict geographical information in different ways.
Read maps and follow narrative accounts using them.
Grade 3: Massachusetts: History and Geography
Visual sources such as illustrations that accompany historical narratives
Civics and government:
Importance of community to have government
Grade 4: History and Geography
Visual sources such as illustrations that accompany historical narratives
Civics and Government:
Rights and responsibility of citizenship

There were many people in both the North and South who opposed slavery and tried to
help. Some fought in the courts and others in government. Others tried to help the slaves
directly. Some slaves took matters into their own hands and tried to escape from slavery.
They were helped by those along the way at a series of stops in churches, farms and other
‘safe’ places, collectively known as the Underground Railroad.
Procedure
1. Discuss the reasons that people opposed slavery and the different ways that they tried
to help the slaves. Go to this website,
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u6/inde
x.html
and have students complete Part I of the Student Sheet. Discuss their results.
2. There was a lot of anti-slavery activity in New England. Show students the following
two maps and have them complete Part II of the Student Sheet. You may want to
complete this portion as a class or in small groups.
3. Not all of the runaway slaves were successful. Show the students the Anthony Burns
lithograph and have them complete Part III of the Student Sheet. You may also want to
have them read his story. Discuss their results.
Time Allocation:
Part I: 10 minutes
Part II: 10 minutes
Part III: 10 minutes
Materials Needed
Paths of the Underground Railroad
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u6/index.ht
ml
Map of the Jackson Homestead, Newton, Massachusetts
https://collections.leventhalmap.org/search/commonwealth:9s161g06j
Reconstructed Map of the Underground Railroad
http://www.flickr.com/photos/59843331@N03/5492479924
Anthony Burns Lithograph
http://www.flickr.com/photos/59843331@N03/5492481118/
Assessment Criteria
Did students learn about efforts of the Underground Railroad?
Did students learn about anti-slavery activity in New England?
Did students learn the story of one runaway slave?
Enrichment Activities
1. Learn about the free black community of Boston before the Civil War:
Use the Directory, http://www.flickr.com/photos/59843331@N03/5468862802/ and
Street Atlas of Boston, http://www.flickr.com/photos/59843331@N03/5468858292/

to determine where the free blacks lived and what institutions they had in their
community.
2. Have students use the model of the Anthony Burns Lithograph to tell about an event or
the story of another person or something that happened to them.
3. Have students look at, the Slave Distribution Map,
https://collections.leventhalmap.org/search/commonwealth:w9505r836 . From which
areas would they expect the most slaves to have run away? The fewest? Check their
estimates against: the actual origins of the runaway slaves,
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u6/inde
x.html
4. Many other anti-slavery activities occurred in New England. Have Students learn about
the following people:
William Lloyd Garrison
Harriet Beecher Stowe
American Anti-Slavery Society

Slaves took an enormous risk when try tried to escape. In this lesson, you will learn about
the big picture and small stories of those who tried to escape.
Part I
1. What might a slave do before he or she ran away?
2. What dangers did he or she face?
3. Would you have taken these risks?
Part II
Look at the two maps your teacher has given you. One is a farm that was a safe house on the
Underground Railroad. The other shows the general routes taken.
1. What was the safest way to travel?
2. How did the slaves know whom to trust?
3. Does the Jackson farm look safe to you?
Part Three
These pictures tell the story of Anthony Burns. He ran away from Virginia in 1854.
1. Looking at the pictures, what other part of his story can you learn?
2. Does his story have a happy ending?
3. It was a law to return slaves that ran away. Would you have followed this law or broken
it if you were living in Boston in 1857?

Map of the Jackson Homestead, Newton, Massachusetts

Detail from “Underground” routes to Canada
https://digitalcollections.nypl.org/items/d64f0a80-4db6-0133-78eb00505686d14e

Anthony Burns Lithograph

Essential Question
Although the battles were fought far away, how were Massachusetts residents closely
connected
to this defining event in our nation’s history?
Objectives
Student will learn about recruiting, training and arming of our soldiers who fought in the
Civil War.
Students will learn about an important MA regiment, the 54th.
Students will learn about how the war was followed and supported by those at home.
Common Core Standards
Grade 2: Reading Standards for Literature, 1 - Key Ideas and Details
Ask and answer such questions as who, what, where, when, why, and how to demonstrate
understanding of key details and a text
Grade 3: Reading Standards for Informational Text, 7 - Integration of Knowledge
Use information gained from illustrations (e.g., maps, photographs) and the words in a
text to demonstrate understanding of the text (e.g., where, when, why, and how key events
occur).
Grade 3: Writing Standards, 2 - Text Types and Purposes
Write informative/explanatory texts to examine a topic and convey ideas and information
clearly
Grade 3: Speaking and Listening, 4 - Presentation Knowledge and Ideas
Report on a topic or text, tell a story, or recount an experience with appropriate facts and
relevant, descriptive details, speaking clearly at an understandable pace.
Massachusetts Curriculum Standards
Grade 3: Massachusetts: History and Geography
Observe visual sources and artifacts that accompany historical narratives.

The Civil War was the most comprehensive event in our nation’s history. It touched the
lives of everyone. Massachusetts, although far from the fighting, was involved in all aspects
of the War.
Procedure

1.

2.

3.
4.

Introduce the different aspects of the War with your students. First talk about soldiers.
They need to be recruited, trained and armed. Divide the class into five groups and give
each group one of the following items:
 Recruiting Soldiers at the Old South Church
 And the Boston Commons
 Making Weapons at the Watertown Arsenal
 Training Soldiers at Fort Warren
 Camp Meigs
Have each group complete Part I of the Student Sheet for their item.
Allow time for each group to present its item.
Introduce the Students to the 54th Massachusetts Regiment. They may read about them
in the item in the Materials Needed section and look at the image. Then have them
complete Part II of the Student Sheet. This may be done in small groups or for
homework. Discuss their results.
Explain that the war was fought far away and it was important to keep track of battles.
Show the Students the War Telegram Marking Map and the Press on the Field
Lithograph. Have them complete Part III of the Student Sheet. Discuss their results.
Those at home wanted to help in any way that they could. Share the following images
with your students and have them complete Part IV of the Student Sheet.

Time Allocation:
Part I: 15 minutes for group work and then 25 minutes to present to the class
Part II: 15-20 minutes
Part III: 15-20 minutes
Part IV: 15-20 minutes
Materials Needed
The Press on the Field located at
http://www.flickr.com/photos/59843331@N03/5468267745/
Recruiting Soldiers on the Boston Common
http://www.flickr.com/photos/59843331@N03/5468861472/
Recruiting Soldiers at the Old South Church located at
http://www.flickr.com/photos/59843331@N03/5468265429
Making Weapons at the Watertown Arsenal
http://www.flickr.com/photos/59843331@N03/5468267259/
Training Soldiers at Fort Warren located at
http://www.flickr.com/photos/59843331@N03/5468267117/
Camp Meigs

http://www.flickr.com/photos/59843331@N03/5491885963/
Shaw Memorial
http://www.flickr.com/photos/59843331@N03/5468267973/in/photostream
War Telegram Marking Map
https://collections.leventhalmap.org/search/commonwealth:xg94j247f
Ladies of Roxbury at work on a Flag
http://www.flickr.com/photos/59843331@N03/5468265249/
Slipper pattern
http://www.flickr.com/photos/59843331@N03/5491884611/
All of the above items may be found at http://www.flickr.com/photos/59843331@N03/
Information about the 54th Massachusetts Regiment
http://www.socialstudiesforkids.com/articles/ushistory/54thmassachusetts.htm
Assessment Criteria
Did students learn about recruiting, training and arming of soldiers who fought in the Civil
War?
Did students learn about an important MA regiment: the 54th Massachusetts Regiment?
Did students learn about how the War was followed and supported by those at home?
Enrichment Activities
1. Have students compare these various aspects of the Civil War with the current conflicts
in Iraq, Afghanistan and Libya. Have them make charts or Venn Diagrams on the
following topics:
Military Recruitment
Support for Soldiers
War Reporting

Military
Care for the wounded
Keeping in Touch

2. Imagine you have a member of your family fighting in the War. Write a letter to him.
What do you think a letter from him might read like?

Wars involve many parts. The Civil War included almost everyone living in the country at
the time. In this lesson, you will see how the people of Massachusetts were involved in the
War.
Part I
Look at the image your teacher gives you. Note the important details.
1. What are the individuals in the drawing doing? If there are no people, what other
items are included?
2. Even though there is no battle shown, how is the picture here important to fighting
the War?
3. Decide how you want to present this picture to the rest of the class.
Part II
During the Civil War, soldiers were organized by the states that they lived in. Blacks were
usually not allowed to fight but one special group of soldiers, the 54th Massachusetts
Regiment, proved to be very brave. Read their story and look at this picture and answer the
following questions.
1. Were blacks allowed to fight for either the North or the South?

2. Who organized the 54th Massachusetts Regiment?
3. Where did they fight?

4. What happened to most of the members of the 54th Massachusetts Regiment?
5. How does the image show their story?
Part III
Soldiers fought very far from home. Newspapers were one way to keep track of the fighting.
So were maps.
1. What do the reporters seem to be doing in the pictures?
2. Are the soldiers in the field happy to see them? How can you tell?

3. What geographic areas are on the map? Why might they have been important in the
Civil War?
Part IV
Those at home wanted to help in any way that they could.
1.
What are the Ladies of Roxbury doing? Why might this have been considered
helpful?
2.

3.
4.

What was this a pattern for? Why do you think people made these during the
War?
If you were alive then, what might you have done to help?
Imagine you are a soldier who receives one of these items. How would it have
made you feel?

The Press on the Field

Recruiting Soldiers at the Old South Church

Making Weapons at the Watertown Arsenal

Training Soldiers at Fort Warren

Camp Meigs

Memorial to Robert Gould Shaw, by Augustus Saint-Gaudens

War Telegram Marking Map

To view this more closely, you may want to go on line to
https://collections.leventhalmap.org/search/commonwealth:xg94j247f

Ladies of Roxbury Working on a Flag

Hospital Slippers for the Sick and Wounded

Essential Question
What are the different ways to tell a story?
Objectives
Students will learn several ways to present information in a non-verbal way.
Students will select a story to tell.
Students will choose how to present their information.
Common Core Standards
Grade 2: Writing Standards, 3 - Text Types and Purposes
Write narratives in which they recount a well-elaborated event or short sequence of events,
include details to describe actions, thoughts, and feelings, use temporal words to signal event
order, and provide a sense of closure
Grade 3: Reading Standards for Informational Text, 7 - Integration of Knowledge and Ideas
Use information gained from illustrations (e.g., where, when, why, and how key events occur).
Grade 3: Speaking and Listening, 4 - Presentation of Knowledge and Ideas
Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant,
descriptive details, speaking clearly at an understandable pace.
Massachusetts Curriculum Standards
Grade 3: History and Geography
Observe visual sources and artifacts that accompany historical narratives

This exhibit contains many interesting items that convey information in non-verbal ways
that are appropriate and engaging for younger children. They tell a story in a simple yet
powerful way.
Procedure
There are six images here. It is up to you how you wish to introduce them to your students.
Each tells a story in a different way. One option is to show them the images and have them
brainstorm, perhaps write captions for them or imagine them as part of a series. What
image came before or after? We are including the exhibit captions to give you information
that you may share with your students.
Specific Questions to Consider
1. For the two Song Covers: Songs were a way to pay tribute as well as generate
support for one side or another. Perhaps have students write a song about someone
they consider to be special or brave. How would they show that in a picture?
2. The Heroes Poster: What is a Hero? What traits do they consider to be heroic? Who
are the heroes of their lives? Do they know any heroes?
3. The Torn in Two Cartoon: The country is literally being torn in half. This is a
cartoon but it is not funny. How can cartoons show serious problems we face?
What might the next frame of the cartoon have looked like? Are there any topics in
the news now that they might show in a cartoon?
4. For more on the Burns Lithography, please refer back to Lesson Five: This tells his
story in a series of pictures. Imagine the life of someone else told in this way.
5. Scott’ Great Snake: This is a simple version of the military strategy of the North in
the Civil War. What do they think the North is planning to do? How will they defeat
the South? Why did the map maker choose a snake? What other images do they see
in the drawing?
Time Allocation:
Time to introduce Exhibit Items: 30-45 minutes
Time to Research Topic: Homework and class time
Time to Create Own Image: Homework and class time
Class Presentations: Your own discretion
Materials
Anthony Burn’s Lithograph
http://www.flickr.com/photos/59843331@N03/5492481118
McClellan Song Cover
http://www.flickr.com/photos/59843331@N03/5468270233/
Scott’s Great Snake
http://www.flickr.com/photos/59843331@N03/5492480072
Torn in Two Cartoon
http://www.flickr.com/photos/59843331@N03/5468266621/

Hurrah for the 44th Poster
http://www.flickr.com/photos/59843331@N03/5468270141/
All of the above items may be found at http://www.flickr.com/photos/59843331@N03/
Assessment Criteria
Did student learn several ways to present information in a non-verbal way?
Did students select a story to tell?
Did students present their story effectively?

There are many ways to tell a story, often using pictures as well as words.
Assignment
You will see cartoons, maps, song covers, even snakes! Each one will tell you a story from
the past. You will then decide on a story to tell.
GATHER INFORMATION
1. What are the important details of the story you want to tell?
2. What other information should you include?
PLAN
1.

How are you going to tell your story?

2.

What materials will you need?

TELL YOUR STORY
CHECK TO SEE IF YOU LEFT ANYTHING OUT

Torn in Two Cartoon Image

Published late in the war during the 1864 Presidential campaign, this political cartoon
depicts Abraham Lincoln and Jefferson Davis pulling on opposite ends of a map, tearing the
United States in two pieces. This graphic image, incorporating caricature and map,
characterizes our story, that the Civil War almost dissolved a tenuous union forged eightyfive years earlier. We do not focus just on the actual “tearing” (the war and the various
battles), but we also examine the process by which the young nation reached this critical
point in its history, and how the war and its heroes were remembered which became part of
the process of mending the “tear” and reuniting the nation.

Anthony Burns Lithograph

Of the many fugitive slaves coming to Boston, one who received considerable publicity was Anthony
Burns. Escaping slavery in Virginia in 1854, he ran away to Boston. Under provisions of the 1850
Fugitive Slave Act, he was arrested and tried. Subsequently, there was a protest rally at Faneuil Hall
as well as attempts to “rescue” him. President Franklin Pierce sent Federal marshals to ensure order
during the trial and a military escort for Burns’ return.
The case stirred passions among those who had been indifferent. Massachusetts, one of several
northern states, passed personal liberty laws to counteract the power of the Federal government.
While the ultimate statement of slaves as property would come with the 1857 Dred Scott decision,
the Burns case was one more step on the road to disunion.

J.B. Elliott. Scott’s Great Snake

In the spring of 1861, when war was inevitable, Union Army General-in-Chief Winfield Scott
devised a long-term strategy to economically and militarily crush the Confederacy. The
plan called for a naval blockade of southern ports and a major offensive down the
Mississippi River, thereby cutting off supply routes and dividing the South.
Scott’s tactic was dubbed the “Anaconda Plan,” as it was intended to constrict the insurgent
States, as would a snake. The plan was depicted graphically in this 1861 pictorial map.
Although not prevalent during the Civil War, propaganda maps such as this were designed
to have maximum emotional effect on the user, as more civilians became aware of wartime
activities.

Ensign, Bridgman & Fanning. Our Nation’s Heroes.

If you would like to view this more closely on line, please go to
https://collections.leventhalmap.org/search/commonwealth:ww72bp091

Most likely published as a commemorative souvenir fostering northern patriotism, this
colorful broadside displays an array of graphic illustrations intended to appeal to a living
room audience. The central focus is a small map of the eastern United States. Although it
does not identify the Confederate states as a separate nation, the seceded states were
colored blue and the border slave states which did not secede yellow.
The marginal illustrations include portraits of 21 Union generals and commodores, as well
as a variety of military memorabilia. There are also three vignettes – one depicting fourteen
soldiers dressed in different Union uniforms, another illustrating the battle between the
two ironclad ships Monitor and Merrimack, and the third, a symbolic representation of the
Star-Spangled Banner flying gloriously over a battle scene.

Song Covers. McClellan is the Man

Printed sheet music increased in popularity during the middle of the 19 th century as
printing technologies improved and music playing in middle class homes became a
fashionable pastime. Musical compositions relating to the Civil War, as illustrated by
examples of sheet music published in Boston, highlighted the accomplishments of
individuals such as Massachusetts-born Gen. Joseph Hooker, individual regiments including
the Massachusetts 44th, and military campaigns, notably the Battle of the Wilderness.
Decorative covers were added to the printed scores to adorn and advertise the lyrics. These
war-time covers, which display powerful visual images, convey the glory and struggle of the
conflict. They reminded those on the home front of the soldiers’ affections, the causes for
which they fought, and the ne’er-do-wells they opposed.

Hurrah for the 44th! Poster

Essential Question
How does what we remember show what we value?
Objectives
Students will learn about important individuals and groups from the Civil War.
Students will learn what was important to some of those who fought in the Civil War.
Students will choose a way to present a memorial of someone important to them.
Common Core Standards
Grade 2: Speaking and Listening, 4 - Presentation of Knowledge and Ideas
Tell a story or recount an experience with appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.
Grade 3: Reading Standards for Informational Text, 7 - Integration of Knowledge and Ideas
Use information gained from illustrations (e.g., maps, photographs) and the words in a text to
demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
Grade 3: Writing Standards, 7 - Research to Build and Present Knowledge
Conduct short research projects about a topic.
Massachusetts Curriculum Standards
Grade 3: Massachusetts: Geography and History
Observe visual sources and artifacts that accompany historical narratives.
Buildings and monuments that commemorate important residents of Massachusetts.

How do we honor the memory of someone from the past? Throughout Boston, we have
many memorials and landmarks to those who fought in the Civil War. Students will see
images of not only these men but also their mementos, what was important to them
Procedure
1. Discuss the idea of a memento, a personal artifact.
2. Show the students the war mementos from the exhibition and have them complete
Part I of the Student Sheet. They may do this as a class, in small groups or for
homework. Discuss their results.
3. Many of the people from that time also had monuments built to them. Show the
Students the images of the following monuments: Lions in the McKim Building,
Shaw Memorial, Sumner Statue and have them complete Part II of the Student Sheet.
They may do this as a class, in small groups or for homework. Discuss their results.
4. Now ask the students to think about creating their own memorial, using Part III of
the Student Sheet as a guide.
Time Allocation
Part I: 10 minutes
Part II: 15 minutes
Part III: Time to Research Topic: Homework and class time
Time to Create Own Image: Home work and class time
Class Presentations: Up to your discretion
Materials Needed
War Memento 1: The Book of Common Prayer
http://www.flickr.com/photos/59843331@N03/5468269013
War Memento 2: Mementos of Francis Palfrey
http://www.flickr.com/photos/59843331@N03/5468269561/
War Monument 1: Statue of Charles Sumner
http://www.flickr.com/photos/59843331@N03/5468861888/
War Monument 2: Memorial to Robert Gould Shaw, by Augustus Saint-Gaudens located at
http://www.flickr.com/photos/59843331@N03/5468267973/
Saint-Gaudens Lions, Grand Staircase, Boston Public Library
http://www.flickr.com/photos/59843331@N03/5468269747/
All of the above items may be found at http://www.flickr.com/photos/59843331@N03/
Assessment Criteria
Did students learn about important individuals and groups from the Civil War?
Did students learn what was important to some of those of who fought in the Civil War?
Did student choose a way to present a memorial of someone important to them?
Enrichment Activities
Go to the Commons and visit the Memorials to Shaw and Sumner.

Do you have things that you save? How do you decide what to save? Why are these items
important to you? In this lesson, you will see things that soldiers who fought in the Civil
War saved. You will also see what other people decided was important to remember about
them too.
Part I
Look at the pictures of the following objects and answer these questions:
1. What objects did this soldier save?
2.

Why do you think they were important to him?

3.

What would you save if you had been in a battle?

4.

What would you want your family to have?

Part II
These monuments were built to honor or remember important individuals or groups.
1. The lions were put in the library to honor a group of young men. Why do you think
they chose two lions?
2. Charles Sumner fought against slavery in Congress long before the Civil War. How
does his statue show what was special about him?
3. Charles Gould Shaw and the Massachusetts 54th Regiment also fought for the rights
of black people. How does their memorial show the way helped?
Part III
Now it is your turn!!!
You will get to create a memorial.
GATHER INFORMATION
1. What are the important details of the story you want to tell?
2. What other information should you include?
PLAN
1. How are you going to tell your story?
2. What materials will you need?

TELL YOUR STORY
CHECK TO SEE IF YOU LEFT ANYTHING OUT

The Book of Common Prayer

War Mementos

Col. Francis W. Palfrey’s Civil War memorabilia, including a photograph framed with
epaulets, and his sword
A photograph, framed with epaulets, of officers standing in front of a cabin at Antietam, his
sword, and a prayer book are several of the more unusual items found among the Civil War
related artifacts and books saved and collected by Col. Francis W. Palfrey. The prayer book,
which is inscribed with Palfrey’s initials, reportedly saved his life by stopping a bullet when
he was wounded at Antietam.
Palfrey’s widow donated his collection to the Boston Public Library in 1892. These
materials form the cornerstone of the 20th Regiment Collection, which continues to be
funded by residue moneys contributed by the 20th Massachusetts Regiment Association for
the installation of the Louis Saint-Gaudens lions on the landings of the Library’s grand stair
case

Statue of Charles Sumner

A great bronze statue, located on the south side of the Public Garden, honors Charles
Sumner, U.S. Senator, orator, and staunch abolitionist. This memorial, created by the noted
sculptor Thomas Ball, stands nine feet tall and sits on a twelve-foot tall square granite
pedestal. Bearing no inscription except the subject’s last name, it was unveiled on
December 23, 1878, to an audience of 300 with very little formality.
Born and educated in Boston, Sumner entered the U.S. Senate as a Free Soil candidate, later
becoming a Radical Republican. He spoke harshly against the institution of slavery,
including a stern speech titled “The Crime against Kansas” directed toward the authors of
the Kansas-Nebraska Act.

Memorial to Robert Gould Shaw, by Augustus Saint-Gaudens

During the last decade of the 19th century, several more important sculptures were added to
the city’s growing list of Civil War monuments. One, known as the Shaw Memorial, was
unveiled May 31, 1897, on the Boston Common facing the State House. It was designed by
Augustus Saint-Gaudens, the nation’s premier sculptor.
It immortalizes the brave soldiers of the all black 54 th Massachusetts Volunteer Infantry
Regiment and their colonel, Robert Gould Shaw, who gained recognition for their ill-fated
attack on Fort Wagner near Charleston, South Carolina, July 18, 1863. This bronze relief is
eleven feet tall and fourteen feet wide; it depicts three rows, increasing in depth, of fully
equipped soldiers marching off to battle, and in the foreground is an impressive equestrian
statue of Colonel Shaw.

Saint-Gaudens Lions, Grand Staircase, Boston Public Library

Another memorial erected in the 1890s consists of twin lions mounted on either side of the
grand stair case at the new Boston Public Library in Copley Square, which opened to the
public in February 1895. These sculptures were designed by Augustus Saint-Gaudens’
brother, Louis.
The two large reclining lions were carved from solid blocks of unpolished Sienna marble.
One sculpture is dedicated to the 2nd Massachusetts Infantry and the other honors the 20th
Massachusetts Volunteer Infantry, also known as the Harvard Regiment. Directly below the
lions’ paws, there is a list of the battles and campaigns in which each regiment took part

